Sample Lessons Grade 9 Overview

Grade9 Overview
Focus Responsible

Citizenship

This unit deals with the idea that citizens of a democracy have both rights
and duties or responsibilities. The lessons for this unit are interdisciplinary
and might be used in a number of subject areas, including English/Language
Arts, Social Studies, and Health and Safety education. Although they are
designed for ninth grade, they can be adapted for other levels.

Key | deas:

Citizensmust balancetheir right toindividual libertieswiththeir responsbility for the
common good.

The community dependson each citizento participatein maintaining the health and
safety of family and community members.

Sincemany people sharerespongbility in most activities, itisimportant that all parties
taketheir dutiesserioudly.

Citizenshavetheresponsbility to eval uate sources of information and to keep
themsalvesinformed.

Key Connections to Citizenship Education:

Good citizens:

Lessons:

el

respect themsalves.
takerespongbility for obligationsto family and community.

Rights and Responsihilities: The Citizenship Balancing Act
Obligations to the Community

Who isResponsible?

Using TV and Media Responsibly
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Culminating Activity:

Asaculminating project, ssudents might take the respons bility to research acommunity or
school topic, particularly onerelated to community health and safety needs or other
common concerns. Students might uselocal newspapersand other sourcesand present
their findingsto the student council or alocal government council or board.

Curriculum Connections:

Activitiesinthisunitwill help studentsto attain academic standardsin:

Social Studies (Grade 9) - Students will:

understand theimpact of historical events, personalities, movements, and
technologica devel opmentsonthe present and thefuture.

understand and anayze the political ideasand practicesthat enablecitizensto
makeinformed choicesin ademocratic society.

draw conclusions and make decisionsbased on relevant dataderived froma
variety of resourcesand media, including e ectronic technology.

develop acommitment to the civic valuesneeded to function responsibly ina
democratic society.

English/Language Arts (Grades 9-12) - Students will:

work collaboratively to generateideasand solve problems.

expressand substantiatetheir ownidess.

comprehend developmentally appropriate materid sincluding abroad variety of
literature, magazines, newspapers, routine busi nessdocuments, and
referencematerias.

gynthesizeinformation fromavariety of sources.

di stingui sh between obj ective and subj ective presentations of information and
events.

Health and Safety (Grades 9-12) - Students will:

perceivethe potentia for hazardsand accidentsin any environment and the
application of preventive and emergency procedures. (Topicsincludeattitudes
about safety, accident prevention, safety rules, laws/regulations, and occupa
tional safety.)
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Sample Lessons Grade 9 Lesson One

Grade9 Lesson One

Rightsand
Responsibilities;

The Citizensnip Balancing
Ad

This lesson helps students to understand that people have both
responsibilities to the community and individual rights. In a democracy, it is
important to maintain a balance between rights and responsibilities.
Adapted from“Citizenship,” alesson plan from The Encyclopedia of Democracy,

Congressiona Quarterly Booksonline,
<http://books.cq.com/freeResources/lessons/lessonsl.htm>

Curriculum Connections:
Socid Studies(Civics, U.S. Government), English/LanguageArts.
Key | dea:

Inademocracy, citizensmust balancether right toindividual libertieswiththeir
responsi bilitiesto othersand to the common good.

Key Connections to Citizenship Education:

Good citizens.
»  takepersond responsbility for obligationsto family and community.

Objectives.

Studentswill:

* identify both therightsand responsibilitiesthat citizens of ademocracy possess.

»  giveexamplesof the need for abaance betweenindividua rightsand responsibility
for thecommon good.
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I ntroductory Activity:

Writethetermsrights, responsibilities, and the common good on the board.

Elicit from the classnames, words, and ideas associated with theseterms. Ask students:
What rightsand responsbilitiesdo citizensin ademocracy have? What isacitizen’srole
inademocracy?How doesbeing acitizen of acountry differ from being amember of a

family, aclass, or aschool?

Core Activities:

1. Dividetheclassinto groupsand ask each group to draw up alist of rightsfor stu-
dentsintheclassor school. (Students might refer to the Bill of Rightsto the Constitu-
tion of the United Statesand other sources.)

2. After groupshavegenerated therr listsof rights, havethem go through asimilar
processto develop alist of responghbilities.

3.  Bringthegroupstogether to cometo consensusabout asinglelist of rightsand
respongbilities.

4. Withtheclass, usethelist of rightsand responsibilitiesand the* Balancing Rightsand
Responsihilities” handout to diagram rightsthat studentshaveasindividualsand the
respongbilitiesthey haveto the school community, the*common good.”

5. Hepstudentsto examinethefollowing questions. Arethereitemsthat overlap? For
example, isvoting for student leadersaright, aresponsibility, or both? Isthere
tension or conflict between specific rightsand specific responsibilities? Dotensions
of thissort exist not only inaschool community, but alsoin society ingenera? To
what extent isthistension an unavoidabl e aspect of amodern democracy? Canthis
tension haveapositive effect? What would happen if studentsinaschool community
or American citizensfailed to carry out specific respongbilities? Why isitimportant
to maintain abalance between rightsand respongbilitiesin ademocracy?

Additional |deas;

1. Havestudentsuseanewspaper or magazinetoidentify acurrentissueor eventin
whichthe need to balanceindividua rightsand responsibilitiesisimportant. For
example, theissue of whether TV news cameras should bealowed in courtroomsis
aquestion of balancing theright of anindividua toafair trial with freedom of the
press, theright and responsibility that the news mediahasto report the news.

2. Havestudentsresearchthe processfor becoming anaturalized citizen of the United
Statesand devel op achart showing the various stepsin the process. Invite aperson
whoisanaturalized citizen to discussthe process of becoming acitizen and therights
and responsibilitiesof citizenship.
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Sample Lessons Grade 9 Lesson One

Evaluation/Assessment:

After taking part in group activities, each student will usethe® Balancing Rightsand
Responsihilities’ handout to diagram therightsand responsibilitiesof an American citizen.

Resources:

Handout: "Baancing Rightsand Responsibilities'

TheBill of Rightsto the Congtitution of the United States

Newspapers, news magazines, encyclopedias, and other reference books
“Citizenship,” alesson plan from the Encycl opedia Of Democracy, Congressional
Quarterly Books, <http://books.cq.com/freeResources/L essons/lessonsl.htm> (To
order materialsfrom Congressional Quarterly Books, call 1-800-638-1710.)
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Handout

BALANCINGRIGHTSAND
RESPONSIBILITIES

TheFrench political philosopher Jean-Jacques Rousseau believed that acitizen of a
republic should place the common good aboveindividua sdlf interest. Why isitimportant
for ademocracy to establish aba ance between individua rightsand theresponsibilitiesor
obligationsof acitizen? Usethediagram below to chart acitizen'srightsand
responsibilities. Do somerightsand responsibilitiesoverlap? Can somethingsbeboth
rightsand responsibilities?

Rights Respongbilities
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Sample Lessons Grade 9 Lesson Two

Grade9 Lesson Two

Obligationsto the
Community

Using an example from Indiana history, this lesson emphasizes that
individuals are responsible for the safety of family and community members.
For this reason, it is important to respect and follow safety regulations.

Curriculum Connections;

English/LanguageArts, Socid Studies(Civics, U.S. Government, U.S. History, Indiana
History), Hedlth and Safety Education.

Key | deas:
*  Thecommunity dependson each citizen to participatein maintaining the health and
safety of thecommunity.
»  CitizensinIndianahave shared theresponsbility for community safety throughout our
higtory.

Key Connections to Citizenship Education:

Good citizens.
»  takepersond responsbility for obligationsto family and community.
e respectauthority.

Objectives.

Studentswill:

o comparetwo lawsfrom 1821 and 1991 that describe how the community relieson
individud citizensto maintain hedth and safety.

»  recognizethat Hooser citizenshavetaken responsbility to uphold community
safety sincethe beginning of our state.
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I ntroductory Activity:

Takethisopportunity to review firedrill proceduresand fireregulationsfor the school with
students. Ask what other safety lawsor regulationsthey areawareof in public places, like
theaters, auditoriums, or sportsarenas, on streetsand highways; at home. Why isit
important to respect and follow safety regulations? What authoritiesareresponsiblefor
establishing and enforcing theselaws? What would we do if wedidn't have such lawsor
anyoneto enforcethem?

Core Activities:

1.

Have studentsread or read to them thetwo Jeffersonvillelawsfrom 1819 and 1821.
Thenanswer thefollowing questions:

@™o a0o

Why weretheselawsimportant to the citizens of Jeffersonvilleat thetime?
Was Indianaastate when the 1819 law was passed?

Wheredidthe Trustees of Jeffersonvillewant to storethefireladders?

Why didn’t they storetheladdersat afire station?

Who paysto providefire stationstoday?

What wasthe purpose of having aleather bucket avail able at each house?
Wasit fair torequireevery citizento buy aleather bucket? Why didn’t thecity
buy onefor each househol d?

Have studentsread the Smoke Detector Law from 1991. Thenanswer thefollowing

questions:

a.  How many smoke detectorsdoesthelaw say must bein each dwelling?

b. Inwhat twowayscanthe smoke detectorsget electrical power?

c. Whoisresponsbleforinstaling the smokedetectors?

d. Whoisresponsblefor testing and maintaining asmoke detector to keepitin
operationd condition?

e.  Whoisresponsiblefor repairing asmoke detector after written notification of
theneed for repairisgiven?

f.  Withinhow many daysmust therepair be made?

g Whatistheonly lega reason to remove asmoke detector?

h.  What chargeisbrought against personswho viol ate the smoke detector [av?

Comparethe Jeffersonvillelawsof 1819 and 1821 and the 1991 smoke detector law
by answering thefollowing questions:

a

Do both lawsexpect citizensto carry out responsi bilitiesto help the community?
What responsibilities are expected? What purpose do theseresponsibilities
serve?

Doyou believethelawshave saved property damage?

Doyou bdievethelawshave saved lives?

Which law would be easier to enforce? Why?
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Sample Lessons Grade 9 Lesson Two

Additional ldeas:

1. Askstudentstofigure out the approximate cost of aleather bucketin 1821 by
analyzing the Jeffersonvilleordinanceitsdf. Wasthisaburdenfor afamily of the
time? How doesthiscomparewith the cost of asmoke detector today?

2.  Askstudentsto apply citizenresponsibilitiesand obligationsto anew issue: the
requirement to wear seat beltsin privatecars. How similar isthisissueto the smoke
detector requirement? Discussthequestion: Doindividua actions, such aswearing
seat belts, affect public safety?

Evaluation/Assessment:

Have studentswrite aparagraph about how the old and new lawsare similar, and a
second paragraph about how thelawsare different. Studentsshould end by stating their
opinion on whether responsibilities expected of citizenshave been expanded or reduced
since 1821 and list someof theresponsibilitiesthat they havefor their personal safety and
that of others. Studentswill be evaluated based on thewritten paragraph comparing the
old and new laws.

Home Connections:
With parental permission, students might takeresponsibility for helping to maintain home
safety features, such as smoke detectors, or for devel oping afire escape plan and
discussngitwiththeir families

Resources:

Handouts. 1) “ Two Lawsfrom Jeffersonville, Indiana’ and 2) “ Smoke Detectorsin
IndianaDwellings’
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Handout

TWOLAWSFROM

JE

FFERSONVILLE, INDIANA

IndianaHistorica Bureau
BROADSDES, TheEarly Years
Document 49 P

[November 24, 1819]

At aMeeting of the Trustees of thetown of Jeffersonville on Wednesday the 24th
of Nov. 1819--Present Samuel Gwathmey William Bowman & John Bigelow
Ordered that Mr. Bigel ow be authorized to cause to be madefor the use of the
Town three Laddersto be usedin case of Fireoneto be kept at hishouse one at
Mr. Wm Bowmans& the other at Dr. Meriwetherswith strict injunctionsthat said
laddersareonly to be used by the Citizensin case of Fire-Also threefire hooks
with handlesto be annexed to & distributed with the Laddersat the several places
mentioned.

[May 23, 1821]

Beit further Ordained that it shall betheduty of every freeholder residing within
the Town of Jeffersonvilleto procure and keep for the use of thetown at least one
good water proof |eather fire-Bucket to be used in cases of fire-and every free-
holder failing thefurnish such Bucket within three Monthsfromthisdate shall be
finedthesum of three Dollars.

Background

Jeffersonville, Indiana, was platted in 1802 based on aplan designed by Thomas
Jefferson. Thegovernment of Jeffersonvillewasinvested inatown board of trustees; this
system endured until 1839 when Jeffersonvillewasincorporated asacity. Thistownwas
likeseveral other western citiesin that itsown government predated the establishment of
state government. Thetown board memberswereelected officials. Theordinancesthat
they passed reflect the growth of thevillageand their prioritiesfor its public welfare.

Firewasapreeminent concernfor any growing community. Maintaining afiredepartment
wasan expense most small towns could not afford, so householderswere drafted to man
thebucket brigades. Townsrequired househol dersto providefire buckets, whichwere
generally the cheapest and only meansof transporting water fromriversor wellstothefire.
Though great care wastaken, few citiesescaped agreat destructive blazethroughout their
early history. (Wade, Richard. TheUrban Frontier. (1959) Chicago: University of
Chicago press, pages 91-94.)
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Sample Lessons Grade 9 Lesson Two

Handout

SMOKEDETECTORSIN INDIANA
DWELLINGS

IndianaCode
Abstracted from Public Law 176 (1991)
22-11-18-3.5Installation of Smoke Detectorsin Dwellings

SECTION 3.5 (a) Thissection only appliestodwellings. . .

c. Adwdling must haveat least one (1) functional smokedetector. . .
d. All smokedetectorsmust be:

battery operated or hard wired into the dwelling’selectrical system;
access blefor serving andtesting; and

3.  maintained and at least one (1) timeevery six (6) monthstested by the
occupant to ensure that the smoke detector isin operationa condition.

NP

e. Eachowner or themanager or rental agent of the owner isresponsiblefor:
1. theingtallation of arequired smoke detector; and
2. thereplacement and repair of arequired smoke detector within seven (7) working
daysafter the owner, manager, or rental agent isgiven written notification of the
need to replace or repair the smoke detector.
f. A personmay not tamper with or remove asmoke detector except when necessary
for maintenance purposes.

22-11-18-5VIOLATIONS; OFFENSES

(c) A personwho violates section 3.5 of thischapter commitsaClassD infraction.
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Sample Lessons Grade 9 Lesson Three

Grade9Lesson Three

Who IsResponsible?

This lesson emphasizes the idea that individuals have personal
responsibilities in real-life situations at home and at work. Among the
responsibilities that individuals have is for their own safety as well as the
safety of others.

Adapted with permission. Foundations of Democracy: Authority, Privacy,
Responsibility, and Justice, Level V. Copyright 1993, Center for Civic Education,
Calabasas, CA, pp. 152-160.

Curriculum Connections:

Hedlth and Safety, English/Language Arts, Socia Studies(Civics, U.S. Government, Law
Education)

Key | deas:

*  Sincemany peopleshareresponsbility inmost activities, it isimportant that all parties
taketheir dutiesserioudly.

*  Determiningwhoisresponsiblein any situationiscomplex and requiresthoughtful
andyssregardingdl partiesinvolved.

Key Connections to Citizenship Education:

Good citizens:
» takepersond responshbility for obligationsto family and community.
» adwaysdother persona best.

Objectives:

Studentswill:

»  explainpostionsregarding who should be considered responsibleintwo
hypothetica Stuations.

*  explainthreereasonsfor wanting to determinewho should be considered responsible
for aparticular situation.

*  gpplyfiveandytical questionsto make adecision about respons bility in ahypotheti-
cd gtuation.
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I ntroductory Activity:

Ask studentsto discussthefollowing situation with astudy partner and to be prepared to
explain answersto the questionsthat follow:

The Collision:

Early onemorning Charlottewasdriving her small sportscar down anarrow, residential
street. Just then, George backed his station wagon out of hisdriveway into the path of the
sportscar. He could not seethe oncoming car because alarge moving van parked onthe
street blocked hisvision. Charlottewasdistracted by acat running acrosstheroad and
didn’t noticethe station wagon until it wastoo late. Thecarscrashed.

What do you think?

1
2.

Who should be held responsiblefor thiscollison?
How did you makeyour decision? What thingsdid you consider?

Core Activities:

1.

After discussing the collision and thetwo follow-up questions, ask theclasswhy it
can be useful to be ableto determineresponsibility. Threeideasshould emergefrom
thediscussion. Wemight want to decidewhoisresponsiblein order to:

a. rewardapersonfor apositiveact he or shehasdone.

b. penalizeapersonfor awrong heor she hascaused.

C. guideour ownactionsinthefuture.

Discussthefirst sepsin determining responsibility as(1) clarifying theevent for which
responsibility isbeing determined, and (2) clarifying who isinvolved that might be
considered responsible. Inthe story above, the event to be analyzed isan automo-
bileaccident. Thoseinvolvedincluded:

a.  Charlotte, thedriver of the sportscar.

b. George, thedriver of the station wagon.

c. thepersonwho parked the moving vanthat blocked George'sview.

d. thepersonwholet out the cat that distracted Charlotte.

Next, ask studentsto apply five questionsto help determineresponsibility:

a.  Cause- How might each person be considered to have caused the event?

b. Duty - Didtheperson’sconduct fail tofulfill aduty or obligation heor
shehad?

c. Stateof mind- What wasthe person’s state of mind when the event

happened?

Four factorsto think about hereinclude:
e intent- didthepersonintentionaly causethe event?
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Sample Lessons Grade 9 Lesson Three

*  recklessness- wasthe person who caused the event reckless?

»  carelessness- wasthe person who caused the event carel ess?

*  knowledge of consequences. Did the person know the probable results of
their actions?

d. Control - Didthe person have control over their actions? Didthey havea
choice?

e. Interests- Didthe person have moreimportant interestsor concernsthat
caused themto act asthey did? (e.g., swerving to avoid achild)

4. Askstudentsto apply these questionsto determinewho isresponsiblein thefollow-
ing Situation.
Mary and her friend Lupeweretakinginthelunchline. Tom, whowasinlineinfront
of them, received hislunch and turned to leave. Just then, Mary bumped L upewho
fell againgt Tomwho dropped hislunch. Lupe claimed Mary bumped her on purpose.
Mary said it wasamistake, and that she had dlipped. Who should be considered
responsiblefor theaccident?

Additional Activity:

Form small groupsto write new scenarioswhererespong bility isunclear. Exchangestories
among groupsfor analysisusing thequestionsabove.

Evaluation/Assessment:
Given anew scenario (see Handout), each student will apply thefive analytical questions
to help determineresponsibility. Responsesmay begivenordly, inwriting, or througha
graphic organizer, such asachart.

Home Connection:
Using newspapersand magazines at home, students might find acurrent situationwhere
respongbility isindispute. Studentsmay wishto discussthestuationwithfamily
members, before bringing thearticleto classfor adiscussion.

Resources:

Handout: Scenario-“Whoisresponsible?’

135



Handout

SCENARIO—WhoisResponsble?

An accident on the job.

OnJune 16, James Ol son cut hisright arminan accident on hisjob. Hewasworking with
anew table saw at Beamer’s Carpentry Shop. It wasaseriouscut, and hismedical
expenseswerehigh. After theaccident, the healthinsuranceinvestigator interviewed a
number of peopleat the carpentry shop and collected thefollowing information:

At thetime of the accident, James Olson was using the saw to cut eight-foot lengths of
redwood. Olsonwasaskilled saw operator. However, it was hishabit to run the saw
without abladeguard. The purpose of the blade guard isto shield the saw operator from
thesaw blade. A company rulerequired the blade guard to be used, but Ol son claimed
theguard just got inhisway. Hewasnot using it ontheday of the accident.

Nick Greeley isaforklift operator at Beamer’s. Ontheday of the accident, hewas
operating hisforklift near James Olson’ssaw. Greeley accidentally backed into the saw
causing it to suddenly didetoward Olson. Nick Greeley admitted that he had not been
feelingwell that day, but did not take aday off work because he had beentold that hewas
missing too muchwork lately. Hewasafraid that if hetook asick day hewould losehis
job.

Bill Beamer isthe owner and shop manager at Beamer’s. Hehad madethedecisionto buy
thisparticular saw from Shop Machinery, Inc. Thesaw wasddivered withingtructionsfor
bolting thetableto thefloor. Bill Beamer didn’t bother to bolt the saw down. Heassumed
that theweight of the saw a onewasenough to hold it steadly.

Grace del Campo isaninspector for Shop Machinery, Inc. Itisher jobtofollow upon
each piece of machinery soldto besurethat it hasbeen properly installed and isworking
correctly. Threedaysbeforethe accident, Grace was scheduled to check the saw at
Beamer’s. Shewasin ahurry to complete her inspectionsthat day because shewas
leaving on vacation right after work. Since shewasonly going to be goneaweek, she
decided to go to Beamer’sas soon asshe got back. Shedid not inspect the saw before
theaccident.

What do you thinke

Preparean ora, written, or graphic analysisexplaining who you think should be held
responsiblefor theinjuriesto James Olson. Make sureyouincludethefollowing
information: What werethejobsof thevarious persons mentioned in thisscenario? What
respons bilities does each of thosejobsinvolve? What responsibilitiesdid each of these
personsfail to carry out? Why?What were the consequences?
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Sample Lessons Grade 9 Lesson Four

Grade9 Lesson Four

Usng TV and Media
Responsbly

In this lesson, students learn to recognize the differences in television and other
news media and consider their responsibilities for evaluating and using
information.

Curriculum Connections:
EnglisvLanguageArts, Socid Studies
Key I dea:

»  Citizenshavetheresponsibility to evaluate sources of information and keep them-
salvesinformed.

Key Connections to Citizenship Education:

Goodcitizens:
e respectthemsalves.
» takeresponghility for obligationsto family and community.

Objectives:

Studentswill:

*  separatethe TV world fromredlity. Studentswill recognizethat languageused on
TV isnot dwaysappropriatein other settings, such asthe school or workplace.

* identify theadvantagesand disadvantagesof varioustypesof information media,
including television, radio, newspapers, news magazines, and on-line news sources.

* explanwhyitisimportant for citizensto bewell-informed.

* giveexamplesof thingsthat studentscan do to keep themsel vesinformed.
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I ntroductory Activity:

Ask studentsto nametheir favorite TV shows. Discusswhether these programsare
redisticor not. Isthebehavior, language, and dress seen on these programs acceptable at
school or work?

Core Activities:

1.

Have students estimate the number of hoursof TV viewing they do per week.
Mention statisticsthat indi cate that young peoplewatch 25to 40 hoursof TV per
week. How doesthis compareto the number of hoursthey spend at school ?
Discussdternativewaysof entertaining oneself and of getting information. Help
studentsidentify different typesof newsmedia, including television, radio, newspa:
pers, news magazines, and on-line news. What are the advantages and disadvantages
of each asinformation sources?

Workinginsmall groups have students devel op charts comparing the advantagesand
disadvantagesof two typesof media, such asa) television/radio; b) newspapers/
newsmagazines, ¢) on-line news/tel evision; d) newspaperstelevison. Ask sudents
to consider issues such as speed of reporting, convenience or accessi bility, accuracy,
objectivity, amount of spaceor timeavailablefor researching and reporting the news,
amount of in-depth analysisavailable, etc. Each group should report itsfindingstothe
class.

Present studentswith thisquotefrom Thomas Jefferson: “Whenever peoplearewdl
informed, they can betrusted with their own government.” Ask studentsto explain
thisstatement and to consider their responsibilitiesas consumersof information. Asa
class, generatealist of thingsthat studentscan doto bewell-informed. Some
students might want to prepare thelist and the Thomas Jefferson quote aspostersfor
theclassroom.

Additional |deas;

=

Students could create anewd etter about their community or school.

Secure newspapersfrom other English-speaking countries. Have studentscompare
the content with newspapersfrom the United Statesregarding coverage of disasters,
scandal s, opinion columns, photographs, or sports.

Students might compare the coverage of amajor news story onlocal and

national television news, on CNN, inthelocal newspaper, andinalarge

city newspaper.

Students might comparethe coverage of amgjor newsstory in different types of
media television, radio, newspapers, newsmagazines, and on-line sources.
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Sample Lessons Grade 9 Lesson Four

Evaluation/Assessment:

Eva uation of studentscan be based upon an exerciseinwhich studentsmatch different
typesof newsmediawith their respective advantages and disadvantages. Students, a so,
might maintain journasrecording their effortsto stay informed on aspecifictopicor issue
over aperiod of time.

Home Connection:

With parental encouragement, students could be challenged to turn off the TV for one
wholeweek and then to describe other activitiesthey did instead. Some students might
want to take responsibility for afamily newdetter to sharewith relativesand family friends.

Resources:

*  Newspapers, news magazines, television and radio broadcasts, and on-line news
SErVices.

*  TheNewspaper in Education (NIE) program provides materialsfor using the news-
paper in the classroom. Contact your newspaper to seeif thereisalocal NIE
program or call NIE at 317-633-1010 or 1-800-669-7827.

»  Library microfiche, local travelers, and international studentscan beasourceof
internationa newspapers. Foreign newspapersalso can berequested through NIE.
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